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Systematic reviews

See, B. H., Gorard, S., El-Soufi, N., Lu, B., Siddiqui, N., & Dong, L. (2021). A systematic review of the 
impact of technology-mediated parental engagement on student outcomes. Educational Research and 
Evaluation, 1–32. https://doi.org/10.1080/13803611.2021.1924791 

This systematic review of 29 studies examines the use of educational technology in schools that engage 
parents at home and have the potential to reduce teacher workload and improve student outcomes. 
To be included in the review, studies needed to describe empirical research; focus on the use of digital 
technology in the school context to engage parents;; include young people aged from 2-18 years; be based 
in a mainstream school; and measure effects on student academic outcomes and behavioural/affective 
outcomes. This paper finds reasonably good evidence that low-cost technology nudges such as school–
parent communication via phone, texts, or emails is promising. For early childhood settings, these nudges 
included information such as ideas for daily activities, games to play with children and tips/advice on how 
to play these games. For schools, these nudges involved information about missing assignments, grades, 
upcoming texts, missing homework or attendance summaries. There is already existing evidence that 
communicating with parents about how their children are doing in school and keeping them informed of 
schoolwork can have a positive effect on children’s learning, but such messages must be personalised, 
linked to learning, and positive.
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access 

O’Connor, A., Nolan, A., Bergmeier, H., Hooley, M., Olsson, C., Cann, W., Williams-Smith, J., & Skouteris, H. ECEC 
(2017). Early childhood education and care educators supporting parent-child relationships: A systematic 
literature review. Early Years, 37(4), 400–422. https://doi.org/10.1080/09575146.2016.1233169 

This systematic review of 21 studies evaluates the efficacy of interventions, programs, and strategies 
that have been implemented to foster parent–child relationships to support the social and emotional 
development of preschool (the year before formal schooling) children. Articles were included in the review if 
they: explored interventions designed to promote parent–child relationships; were developed for preschool 
aged children 0–5 years and their parents and conducted in ECEC settings or in a range of settings 
supporting parents and children (play groups, community groups and health centres); examined children’s 
social and emotional development; and were peer-reviewed. The review revealed that current parent–child 
relationship and children’s social and emotional development interventions and programs are not designed 
specifically for use by educators in ECEC settings to promote parent–child relationships. However, many 
educators would already be engaging in positive practices to build strong relationships and share information 
regarding children’s social and emotional development. 

See, B. H. (2015b). Identifying the most promising parental involvement interventions with impact on 
learning outcomes for primary school-aged children (2nd report). School of Education, Durham University. 
www.dur.ac.uk/resources/education/SuttonTrustReportScopingreview2.pdf  

This scoping review of 54 papers aims to identify parental involvement studies that have an impact on 
the school outcomes of children aged from 7 years up to when they transition to secondary school. To be 
included in the review, papers needed to focus on any type of parental involvement programs designed to 
enhance parents' participation in their child's learning and in their own learning; present outcomes such as 
performance on standardised tests, teacher assessments, school attendance and attitude towards subjects; 
and be published from 2000 to 2014. This paper finds that: 1) interventions to improve the school outcomes 
of primary school-aged children and children at transition to secondary are largely concerned with parental 
training, home-school collaboration, and parents working with children at home; and 2) the existing evidence 
is poor for a number of types of interventions, including training parents to read to their children at home. 
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See, B. H., & Gorard, S. (2015). Does intervening to enhance parental involvement in education lead to 
better academic results for children? An extended review. Journal of Children’s Services, 10(3), 252–264. 
https://doi.org/10.1108/JCS-02-2015-0008 

This systematic review of 127 studies examines literature linking parental involvement in their children’s 
education to attainment at or before primary school. To be included in the review, papers needed to report 
evaluation studies; focus on parent involvement programs which intend to enhance parents’ participation 
in their children's learning; and be published between 1990 and 2014. This paper finds that while several 
studies reported positive effects for parental involvement, most of these provided very weak, low-quality 
evidence. Limitations included the lack of a comparison group, use of a non-randomised comparison, no pre-
post-test comparisons, small samples, high attrition and measures relying on teacher perception of a child’s 
progress. The review also noted that a large number of interventions for pre-school children showed no 
promise of improving young children’s attainment, albeit based on weak evaluations. 

Note: This paper summarises See (2015a) and See (2015b).
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Primary studies2

Bergman, P., & Chan, E. W. (2015). Leveraging Technology to Engage Parents at Scale: Evidence  
from a Randomized Controlled Trial. CESifo Working paper no. 6493.  
https://papers.ssrn.com/sol3/papers.cfm?abstract_id=2989472  

This paper presents findings from a randomised control trial of 462 students in grades 6 to 11 and 242 
students’ guardians who were randomly selected to receive additional information about their child's 
academic progress. The trial aimed to explore whether this reporting from schools to parents is associated 
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Colgate, O., & Ginns, P. (2016) The effects of social norms on parents’ reading behaviour at home with their 
child. Educational Psychology, 36(5), 1009-1023. https://doi.org/10.1080/01443410.2015.1044945  

This paper presents findings from two quasi-experiments in Australia involving a total of 124 children, 
examining the influence of parent social norms on parent’s home reading behaviour with their child. 
Two elementary schools were included in the study, with children aged from 5 to 7 years. Parents in the 
intervention group received a note encouraging them to participate in the New South Wales Premier’s 
Reading Challenge, whereby families read a minimum of 30 books with their child at home over a period of 
6 months. This study finds that across the two schools, the intervention resulted in significantly more parents 
completing the reading, compared to the control classes who did not receive the information. 

Note: This study is included in Axford et al. (2019).

Primary

Doss, C., Fahle, E., Loeb, S., & York, B. (2017). Supporting Parenting through Differentiated and 
Personalized Text-Messaging: Testing Effects on Learning During Kindergarten. (CEPA Working Paper 
No.16-18). http://cepa.stanford.edu/wp16-18  

This paper presents findings from a randomised control trial, investigating the effects of a text-based program 
for kindergarten (the year before formal schooling) parents over a period of eight months. Children in the 
differentiated and personalised program received three text messages per week based on the child’s 
developmental level with: 1) facts, containing information about the skills of the week and the importance of 
that skill for academic growth; 2) tips, suggesting a home literacy activity based on that skill; or 3) growth, 
containing a more advanced activity that was meant to extend the learning opportunity presented earlier that 
week, as well as encouragement aimed to provide immediate gratification. Families in the ‘general’ group 
received the ‘facts’, ‘tips’ and ‘growth’ text messages each week, like the intervention group, however the 
content of their ‘tips’ and ‘growth’ texts did not include the strength of their children on the particular skill (for 
example, every family received the same activity, rather than one differentiated for their child). Control families 
received one text every two weeks containing general information (for example, about available services 
or emergency procedures) that did not promote parent-child interactions. This study finds that children in 
the differentiated and personalised program were 50 percent more likely to read at a higher level than the 
general group, and their parents reported engaging more in literacy activities compared to the control group. 

Note: This study is included in Axford et al. (2019).
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Jelley, F., Sylva, K., & Karemaker, A. (2016). EasyPeasy parenting app: Findings from an efficacy trial  
on parental engagement and school readiness skills. The Sutton Trust.  
www.suttontrust.com/wp-content/uploads/2019/12/EasyPeasy-Evaluation_FINAL.pdf  This short report presents findings from an efficacy trial of EasyPeasy — a program that aims to mobile app 
prompts to improve child development by increasing positive parent-child interaction through play at home 
for parents of preschool aged children. EasyPeasy is designed to improve early child development through 
increasing positive parent-child interactions and learning at home. The app sends regular game ideas to 
parents that they can play with their children, combined with information on child development. A small-
scale randomised controlled trial was carried out in 8 children’s centres to assess the effects of EasyPeasy 
on parent engagement and children’s school readiness skills. A total of 150 families were recruited and 
individually assigned to one of the two groups. The EasyPeasy intervention lasted for 18 weeks, after which 
the study found there was a significant effect on children’s cognitive self-regulation and parents' self-efficacy 
regarding discipline and boundaries.  

Note: This study is included in See et al. (2021).
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Tracey, L., Chambers, B., Bywater, T. and Elliott, L. (2016) SPOKES: Evaluation report and executive 
summary. London: Education Endowment Foundation. https://files.eric.ed.gov/fulltext/ED581121.pdf  

This report presents findings from the SPOKES program — a 10-week intervention for parents designed 
to help struggling readers in Year 1. The program teaches parents strategies to support their children's 
reading such as listening to children read, pausing to let them work out words, and praising them when 
they concentrate and problem-solve. This randomised control trial involved parents of 808 children from 68 
primary schools, with children identified as struggling readers. This study finds that: 1) there is no evidence 
that SPOKES has an effect on the standardised reading outcomes or the social and emotional outcomes 
of the participating children; and 2) follow up results suggest that SPOKES had a positive impact on some 
aspects of reading for boys over the longer term. 

Note: This study is included in Axford et al. (2019).
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York, B. N., Loeb, S., & Doss, C. (2019). One step at a time: The effects of an early literacy  
text-messaging program for parents of preschoolers. Journal of Human Resources, 54(3), 537–566.  
https://doi.org/10.3368/jhr.54.3.0517-8756R 

This paper presents the findings from an evaluation of the READY4K! Program, which provides a text-
messaging intervention for parents of pre-schoolers (the year before formal schooling) over a period of eight-
months, targeting the behavioural barriers to engaged parenting. Parents in the treatment group received 
three READY4K! texts messages per week during the school year (starting in October and ending in May), 
with each week addressing a particular set of skills. This study finds that READY4K! increases parental 
involvement at home and school, leading to gains in children’s early literacy.
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