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Implementation 



Understanding the effective implementation of evidence-based practices in schools 
is a critical step to maximising educational outcomes for all students. The Australian 







Where: School context

All schools are different, so implementation must be tailored to ensure it is responsive to each school’s 
context. Context can be defined as the many unique factors that influence a specific implementation 
effort, rather than just a backdrop for implementation (Damschroder et al., 2009). Tailoring to school 
context can include addressing implementation barriers, selecting appropriate implementation 
strategies or identifying the measures to monitor implementation outcomes. 

What: Evidence-based practice

Using evidence-based practices is core to a deliberate approach to implementation as they provide a 
good indication of what is likely to be effective for students’ learning.1 There is confidence in the rigour 
of the research and findings that underpin evidence-based practices, and they have been shown to 
work for students in different contexts with different demographics2 (AERO, 2023). Ideally, schools 
adopt an evidence-based practice to implement in response to a challenge they want to address.

How: Implementation components

There are 4 components that form part of a deliberate and structured approach to implementation. 
These components are used together throughout implementation and rely on each other – no one 
component is more important than another.

Use a staged approach

Implementation is not a one-off event and can instead be thought of in stages that build upon each 
other (Saldana et al., 2012; Meyers et al., 2012; Albers & Pattuwage, 2017).

Our approach to implementation draws on Evidence for Learning (E4L)’s 4 stages of implementation: 

https://www.edresearch.edu.au/guides-resources/practice-resources/teaching-how-students-learn-model-learning-and-teaching
https://www.edresearch.edu.au/other/agency-publications/evidence/standards-evidence




To learn more about AERO’s deliberate and structured approach to implementation, see our explainers 

https://www.edresearch.edu.au/summaries-explainers/explainers/taking-evidence-i/Ty/..><</C/A11/K 222/P 194 0 R/Pg 54 0 R/S/Span>><</A 864 0 R/BS<</S/S/Type/Border/W 0>>/Border[0 0 0]/H/N/Rect[65.1969 737.886 340.621 722.673]/StructParent 34/Subtype/Link/Type/Annot>><</IsMap false/S/URI/URI(htt]63e236T87e/S/6T87e/S3i/Ty8s53i/Ty8s53i/Ty8sURI(h 7.au/su][null null null null null null null 2au/__d 2au/__d 2au/__d 2a9/__d 2au/__d 2au/__d 2a1/__d 2a1/__d 2a2/__d 2a3/__d 2a3/__d 2a3/__d 2aS/6T87e4S3i/Ty7.au/suy7.9/6T87e4S3i/Ty7.63i/Ty7.S3i/Ty7.43i/Ty7.23i/Ty7.13i/Ty7.u/__d >>//__d >>URI(h 7453i/Ty8>URI(h 8>URI(h 8>URI(h 8>u/__d 249/__d 249/__d 249/__d 249/__d 7s53i/Ty7sURI(h 2.u/__d 2.13i/Ty7/S/6T87e.13i/T][null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null 2.23i/Ty7313i/Ty72//__d >2S3i/Ty7223i/Ty719/__d 7153i/Ty7113i/Ty7113i/Ty70//__d >0S3i/Ty7023i/Ty6/URI(hy6/URI(hy6/4RI(hy6/13i/Ty6883i/Ty6853i/Ty6823i/Ty6793i/Ty6763i/T][null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null 271/__d 271/__d 271/__d 271/__d 271/__d 271/__d 272/__d 273/__d 273/__d 273/__d 273/__d 274/__d 274/__d 274/__d 274/__d 274/__d 274/__d 274/__d 275/__d 275/__d 275/__d 275/__d 275/__d 276/__d 276/__d 276/__d][null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null 27URI(h 278RI(h 278RI(h 278RI(h 2793i/Ty6753i/Ty674/__d 673/__d 671/__d 67u/__d 669/__d 669/__d 66URI(hy666RI(hy6653i/Ty663/__d 6623i/Ty661/__d 281/__d 281/__d 281/__d 282/__d 283/__d 283/__d 653/__d 283/__d 284/__d 284/__d 284/__d 284/__d 285/__d 285/__d 285/__d 286/__d 286/__d][null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null 28URI(h 28URI(h 6.13i/T][null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null null 6.u/__d 289/__d 290/__d 290/__d 290/__d 290/__d 290/__d 649/__d 2/13i/Ty2923i/Ty2923i/Ty6>u/__d 2923i/Ty2923i/Ty2923i/Ty6>63i/Ty2923i/Ty2923i/Ty6>0/__d 293/__d 2/4RI(hy2/4RI(hy2/4RI(hy6a9/__d 2963i/Ty2973i/Ty2973i/Ty2983i/Ty2983i/Ty2983i/Ty6au/__d 300/__d 301/__d 301/__d 301/__d 6>URI(h 7883i/Ty6>URI(h 64S3i/Ty7853i/Ty64S3i/Ty7793i/Ty7803i/Ty64S3i/T]
https://www.edresearch.edu.au/summaries-explainers/explainers/using-staged-approach-implementation
https://www.edresearch.edu.au/summaries-explainers/explainers/addressing-enablers-and-barriers-implementation
https://www.edresearch.edu.au/summaries-explainers/explainers/using-implementation-strategies
https://www.edresearch.edu.au/summaries-explainers/explainers/monitoring-implementation-outcomes
https://www.edresearch.edu.au/topics/explicit-instruction


AERO Implementation Consultants worked closely with school Implementation Coordinators and 
leadership teams in Terms 1 to 3 and tapered their support in Term 4 (and the second year) as these 
schools work towards sustaining use of explicit instruction. Implementation Consultants guide the 
schools through a deliberate and structured approach to implementation, including supporting them to:



Insights into implementation (so far)

We have learned a great deal about implementation by working alongside schools through the Learning 
Partner project. This insights section has been informed by the 2023 formative evaluation and our 
ongoing monitoring and observations of the project in 2023 and 2024.

We have learned:

 • Implementation, as a deliberate and structured approach, can strengthen teaching practice 
and benefit students.

 • Implementation components are greater together than the sum of their parts.

 • Implementation is not one-size-fits-all – schools can tailor it to their context.

 • Implementation is a team sport and starts outside of the classroom.

 • Implementation is a process for improving current teaching practice and an investment in future 
improvement.

Each of these insights is outlined in the following sections.

Implementation, as a deliberate and structured approach, can 
strengthen teaching practice and benefit students

In the 2023 formative evaluation, all principals and Implementation Coordinators reported an increase 
in their knowledge and skills in using a deliberate and structured approach to implementation. 
The activities they found useful were:

 • developing and returning to their implementation plan

 • tracking the stages of implementation

 • identifying and acting on enablers and barriers

 • planning for sustainability and, in some cases, scaling up.

Teachers were also very positive about their experience in the project and reported an increase in 
knowledge and skills in using explicit instruction. They particularly valued the implementation strategies 
of modelling, coaching and professional learning. In a discussion group, one teacher described the 
benefit of implementation strategies when starting to use explicit instruction:

•



https://www.edresearch.edu.au/summaries-explainers/explainers/monitoring-implementation-outcomes
https://www.edresearch.edu.au/summaries-explainers/explainers/using-implementation-strategies


Implementation is not one-size-fits-all – schools can tailor it to 
their context

School leaders and teachers valued that the deliberate and structured approach to implementation 
could be adapted and modified to respond to their context and viewed flexibility as an important factor 
for success. This is important because determining an implementation process that not only proves to 
be effective but is also appropriate for the context and feasible for key stakeholders to implement is 
the goal of most implementation efforts, including ours.

When tailoring implementation for school context, we learned that enablers and barriers played a critical 
role. The process of systematically identifying, addressing and monitoring enablers and barriers was 
largely new to schools in the project and sometimes confirmed their perceptions of issues, but often 
revealed barriers they were not aware of. For example, one school had a largely new leadership team, 
and leaders were concerned that teachers were not confident in leadership support of the evidence-
based practice to be implemented. Rather, the enablers and barriers activity revealed leadership 
support as a main enabler. This not only gave leaders a confidence boost to lead the implementation 
process but also helped them avoid spending time and energy on a barrier that was only perceived 
by leaders and not experienced by teachers.

As we have only worked with a small sample of schools so far, there is much more to learn about 





Responding to what we are learning in 2024



Encouraging sustainability
 • Initially a 12-month project, we decided to keep working with 2023 Learning Partner schools to learn 

more about how schools are largely leading implementation efforts on their own, and how they are 
tracking with sustaining explicit instruction.

 • The 2024 Learning Partner schools are being supported to plan for sustainability much sooner and 
to set up roles, structures and processes that build implementation capability for the long term.

Reflection question: What roles, structures and/or processes does your school have in place 
that could be leveraged to support practice change and sustained improvement?

What’s next in 2025 and beyond

AERO is united with the rest of the education community in our desire for children and young people 
to have access to evidence-based teaching practices. But just knowing ‘what’ the practices are is 
not enough for schools to know ‘how’ to implement them. While evidence-informed approaches to 
implementation will take time to develop, and then for schools to enact, we have made a promising 
start and are committed to sharing what we learn as we go.

In 2024, the Learning Partner project will continue to teach us a lot from working side-by-side with 
schools and will inform our implementation work in 2025 and beyond. To strengthen Learning Partner 
work in the future, and inform our learnings about implementation, we are considering:

 • how we can work more closely with education systems and sectors to understand issues of scale 
and context – we are especially interested in partnering with more diverse school communities to 
better understand tailoring for context

 • the relationship between the 4 implementation components, and where we can provide 
more guidance for schools on how they intersect and support one another

 • the importance of relationships in effective implementation, and how we support schools to 
intentionally develop relationships throughout the implementation process

 • the practical guidance and resources we can provide for all schools about implementation – 
not just those in the Learning Partner project.

Insights into implementation  AERO

edresearch.edu.au  



https://www.newcastle.edu.au/__data/assets/pdf_file/0012/378984/Implementation-in-Education.pdf
https://www.newcastle.edu.au/__data/assets/pdf_file/0012/378984/Implementation-in-Education.pdf
https://www.education.gov.au/quality-initial-teacher-education-review/resources/aero-evidence-based-teaching-practices
https://www.education.gov.au/quality-initial-teacher-education-review/resources/aero-evidence-based-teaching-practices
https://doi.org/10.1186/1748-5908-4-50
https://evidenceforlearning.org.au/education-evidence/guidance-reports/putting-evidence-to-work-a-schools-guide-to-implementation
https://evidenceforlearning.org.au/education-evidence/guidance-reports/putting-evidence-to-work-a-schools-guide-to-implementation
https://doi.org/10.3389/fpubh.2018.00136
https://doi.org/10.1007/s10464-012-9522-x
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/implementation-in-education
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/implementation-in-education
https://doi.org/10.1007/s10488-010-0319-7
https://doi.org/10.1186/s12961-020-00621-w
https://doi.org/10.1007/s10488-011-0363-y
https://doi.org/10.1186/s13012-019-0892-4


https://www.edresearch.edu.au
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